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 ABSTRACT

This chapter underscores the importance of 
understanding the use of the internet through a 
gender perspective and acknowledging gender-
specific discourses on the uses of information and 
communication technologies (ICTs), as well as their 
implications in terms of opportunities and risks for 
the young population. The growing use of digital 
technologies by youth highlights the importance 
of understanding how these transformations affect 
their lives. ICT use potentially provides a multitude of 
opportunities, for example, by supporting children’s 
rights, including those pertaining to gender equality. 
However, internet use also replicates inequalities 
affecting young people, and it creates new 
inequalities which may not be adequately portrayed 
in quantitative research. Gender inequalities affect 
both the uptake of ICT-related opportunities by girls 
and boys and the nature and extent of their online 
risks. In this context, how can researchers identify the 
inequalities related to the access to and use of ICTs 
by the young population? How can we identify gender 
differences in terms of opportunities and risks online? 
This information is crucial to inform policymaking 
that aims at bridging the gender digital divide. The 
Regional Centre for Studies on the Development of 
the Information Society (Cetic.br), a department of 
the Brazilian Network Information Centre (NIC.br), 
developed a qualitative research framework that takes 
gender as a fundamental cross-cutting dimension 
for understanding the social implications of digital 
technologies in the lives of the young population. 
This research aims at investigating practices of access 
and use as well as activities of young people online 
which escape quantitative approaches. The qualitative 
study was implemented in the urban setting of São 
Paulo, Brazil, by Cetic.br in 2016. Focus groups were 
conducted with internet users aged 11–17, as well 
as mothers, fathers, and teachers, in order obtain 
insights into gender-specific issues on the use of 
ICTs by the young population. Additionally, in-depth 
interviews were conducted with young people 
selected according to their self-identified gender 
identity and or sexual orientation. This chapter 
presents preliminary results on the intersection of two 
important dimensions, online privacy and violence, 
examining how this population manages their 
information online and exploring the role of gender in 
this complex process.

KEY FINDINGS

• Girls and boys manage their privacy settings 
according to their intended audiences, and digital 
skills prove to be particularly relevant for this.

• Both boys and girls aged 11–17 believe that 
parents are more restrictive and controlling 

of girls’ use of the internet. Many attribute 
this difference to gendered norms of what is 
appropriate or acceptable for girls. However, 
limited access to ICT may influence how children 
find and uptake opportunities.

• Girls have more concerns about their personal 
information online being more exposed to risky 
situations; they are also more likely to suffer 
negative consequences from this than boys.

• The non-consensual disclosure of nude photos 
appears to be a common practice that affects 
youths’ lives. This practice is gender-based: 
girls’ photos are disclosed by boys, without 
consent. The consequences of such actions are 
perceived as extremely problematic for girls, with 
consequences ranging from changing schools to 
depression and suicide attempts.

• Both girls and boys say they don’t know how to 
proceed or to whom they would turn for help in 
situations of non-consensual disclosure of nude 
photos.

INTRODUCTION
New media have been widely embraced by young 
people for purposes of communication and 
connection to peers, as well as for self-expression 
online. In 2017, it was estimated that one in three 
adolescents under 18 were online worldwide — a 
fast-rising proportion of Internet users (Livingstone et 
al., 2016). Such rapid growth in youth’s access to the 
Internet, further enhanced by the spread of mobile 
Internet devices, has led to increased attention to 
young people’s uses of digital technologies. 

In spite of advances in access to digital technologies 
worldwide (ITU, 2018), digital inequalities and 
exclusion, especially related to gender, remain of 
a particular concern51. Gender-related data on ICT 
are essential to map patterns in access to and use 
of ICT, to inform national policy and to monitor the 
advancement of international policy goals of equitable 
information and knowledge. Unfortunately, the 
scarcity of sex-disaggregated ICT data, especially for 
developing countries, may hinder the development 
of ICT policies that can benefit girls and women 
(UNCTAD, 2014). This is of particular relevance since 
gender can influence young people’s access to and 
use of technology, including how they use devices, 
what activities and opportunities they are encouraged 
to pursue by means of ICT use, and the consequent 
benefits (and risks) they experience. 
A review of recent research shows a general lack of 

51 The digital gender divides have been addressed by numerous 
international initiatives, including the World Summit for the Information 
Society (WSIS, 2003, 2005), the WSIS+10 Outcome Document (ITU, 
2014), and Agenda 2030 adopted by UN member states (UN, 2015; UN 
Women, 2015), which focus on ICTs as strategic for improving gender 
equality and ensuring opportunities of learning, empowerment and 
participation (SDG 5 - Gender Equality).
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up-to-date and reliable data on children’s gender, age, 
or internet use. Considerably more data is collected in 
the Global North (albeit unevenly distributed among 
and within regions), although girls aged 10–14 are 
understudied (Livingstone et al., 2017). 

The available data nonetheless point to relevant 
gender gaps in ICT access and use: “in homes where 
digital technology is provided by parents, it is more 
likely that girls will be given access at an older age 
than their male peers, that the access which they are 
given will be more curtailed or surveilled, and that the 
idea of ICT-related careers will be more associated 
with boys than girls” (Livingstone et al., 2017, p. 1). 
More wide-ranging, systematic gathering of gender-
disaggregated data is needed to investigate existing 
digital divides in relation to affordability, digital skills, 
online risks, and underlying socio-economic factors 
(UNCTAD, 2014). Qualitative investigations are also 
needed to shed light on aspects that are difficult to 
analyze by means of quantitative methods. 

This chapter presents a qualitative research framework 
aimed at understanding perceptions and discourses 
around gender-specific uses of ICT. The framework 
was developed by the Regional Center for Studies on 
the Development of the Information Society (Cetic.
br)252, in partnership with FLACSO Argentina (the Latin 
American Faculty of Social Sciences). We also present 
preliminary findings of data collected in São Paulo, 
Brazil, addressing the issues of online privacy and 
violence.53 

QUALITATIVE RESEARCH 
FRAMEWORK ON YOUTH, 
ICT AND GENDER: KEY 
DIMENSIONS

This Qualitative Research Framework aims to illustrate 
practices of access, use, and activities of young 
people online, exploring social representations, 
perceptions, and discourse of young people around 
gender-specific uses of ICT. Social representations 
(SRs) are collectively generated; they do not exist 
outside the social groups that produce them, and 
they have a functional role in enabling individuals 

52 The Regional Center for Studies on the Development of the 
Information Society (Cetic.br), a department of the Brazilian Network 
Information Centre (NIC.br), is responsible for the production of 
indicators and statistics on the availability and use of the Internet in 
Brazil. In 2012, Cetic.br was nominated a Category II UNESCO Center, 
with the mission of contributing to building inclusive knowledge 
and information societies in Latin America and the Portuguese-
speaking countries of Africa through information and communication 
technologies.

30 The Research framework was implemented by FLACSO Argentina, 
and data was collected in Buenos Aires in 2016. Despite some metho-
dological differences with the Brazilian approach (e.g., differences in 
criteria for sample selection), data was coded following the codebook 
used in Brazil, allowing for comparisons between the datasets.

to make sense of the world. The framework builds 
on Teun van Dijk’s (2008) conceptual triangle linking 
“discourse – cognition – society” in the context 
of ideology. Specifically, the research framework 
addresses the following key dimensions: access, uses 
and opportunities; self-representation; privacy and 
online violence54.

The aim is to investigate how social representations 
are construed, validated, or challenged in young 
people’s discourses around use of ICT, viewed 
from a gender perspective. Discourses that are 
deeply embedded in social representations and 
social situations may be less prone to discursive 
challenges, whether from academics, government 
agencies, or media. This may be especially true of 
highly naturalised social representations, including 
those about children and childhood, or of hegemonic 
ideals about masculinity and femininity; such social 
representations are, accordingly, readily reproduced 
and resistant to change. 

ACCESS, USES, AND OPPORTUNITIES

     
Inequalities in access to and use of ICTs still persist 
along socioeconomic divides. Differences in 
digital literacy, skills, and experience with digital 
technologies, and in opportunities to engage in more 
creative uses, mean that not all young people are able 
to take up opportunities equally even when these 
become accessible (Livingstone et al., 2017). 

This dimension of the research explores several 
aspects of ICT access and use : the role of peers and 
family members, including siblings; gender-specific 
social representations and perceptions around access 
to devices and uses of the internet; gender-specific 
social representations around uses and activities 
online; and what opportunities and benefits young 
people feel they have, and how these connect to 
gender differences.

Research questions

Access. Do conditions of access to devices differ for 
boys and girls, and how do they differ? What do young 
people perceive as limiting or enabling? Do they feel 
supported and encouraged by family members and 
other adults to access devices and the internet? Do 
they experience restrictions and limitations, and are 
these related to gender? Which devices are used the 
most, in which locations, and do these findings differ 
by gender?

Uses. What activities do young people do online? 

54 The research framework and dimensions for investigation were 
developed by the research team at Cetic.br, drawing on literature and 
previous studies on the uses of ICT by the young population.



Taking Stock: Data and Evidence on Gender Digital Equality PART TWO

247

What are their perceptions about how girls and boys 
use the internet? Are they either encouraged toward 
specific activities or limited by family members and 
adults, and, if so, does this differ by gender? Do they 
explore a wide range of activities, or are they directed 
towards gender-stereotypical uses?

Opportunities. Are children creating content online, 
and why? Why is it important for them, who do 
they perceive as the audience, and what are they 
communicating about themselves? What does this 
activity mean for them? Is there a connection to 
issues of gender, e.g., as power relations? Do they 
engage with online communities or group discussions, 
or otherwise search for new information or points 
of view? What opportunities do they feel they may 
have, or lack, through access to and use of ICT? Are 
any of those opportunities gender-related? Are they 
encouraged by family members and/or other adults 
to explore a wide range of opportunities, or are they 
directed toward gender-stereotyped benefits and 
results of internet use?

SELF-PRESENTATION ONLINE AND 
SELF-IMAGE: THE USE OF SOCIAL 
MEDIA TO CONSTRUCT AND PERFORM 
GENDER IDENTITIES

Although social media has been widely adopted by 
young people generally (Livingstone and Mason, 
2015), girls face the challenge of having to express 
hyper-feminine and sexualised roles — projecting 
stereotypical, body-objectified self-concepts, as 
promoted by media and (often) internalised — 
while maintaining the image of “proper” feminine 
behaviour. Conversely, young boys are pressured into 
adopting hyper-masculine gender roles, exhibiting 
dominant and macho behaviour (Ringrose & Eriksson 
Barajas, 2011), and projecting images of emotionless, 
aggressive, and toxic masculinity (Holloway, 2015) in 
their expressions on social media.

Research suggests that gender-typification (i.e., 
showing interests, attitudes, and conduct that are 
stereotypically associated with own gender) also plays 
a role in online victimisation and cyber-bullying, with 
those not conforming to traditional roles being more 
victimised (Navarro, 2016). The way young people 
express gender-stereotypical traits on social media 
— or, conversely, choose to challenge stereotypical 
self-presentation — not only enhances (or reduces) 
digital inequalities but also relates to potential risks of 
online victimisation.

This dimension explores how young internet users 
conform to stereotypical gender norms online (for 
example, performing macho and “toxic” masculine 
roles) or challenge and exploit them (for example, 
performing hyper-sexualised gender roles while 
maintaining the appearance of “proper” behaviour) 
(Ringrose, 2010). Related practices include “policing” 
other young people, and being “policed”, through 

social stigma (Ringrose & Barajas, 2011). 
Research Questions

How do boys and girls construct and perform 
identities online? What do they feel is appropriate 
to express and present online, as feminine or 
masculine or other identity? What kinds of profiles 
do they use with their family members and friends? 
Are their profiles gender-stereotypical or gender 
non-conforming? Are their standards of physical 
appearance/beauty reinforcing heteronormative 
expectations? How do their standards of physical 
appearance relate to issues of race and class? Are girls 
and/or boys encouraged to construct and perform 
stereotyped online gender identities or to explore 
online non-conformative, alternative expressions of 
gender?

PERCEPTIONS OF PRIVACY ONLINE, 
SOCIALISATION OF PRIVACY AND 
PERSONAL BOUNDARIES

As social networks are increasingly used by the young, 
concerns about breaches of privacy and misuse of 
personal data emerge as a specific category of risks 
in the research and policy agenda. How do young 
people deal with privacy issues around different 
personal networks (e.g., peers, family, teachers); how 
do they use different online platforms and privacy 
settings for different purposes (managing what 
information is shared with whom online); and how do 
they tackle issues around trust and password-sharing? 
These questions are closely connected with the 
perspective of privacy as co-constructed by various 
actors in one’s network (Petronio, 2002). This area, too, 
needs to be examined through the lens of gender: 
reflecting on how young girls and boys think about 
the meaning of privacy, both online and offline, and 
how they perceive gender differences, is important to 
understand the specific privacy issues and risks that 
young people face online. 

This dimension explores how different socialising 
agents (family, school, media, peers) promote different 
ideas about personal boundaries and privacy and 
whether these messages vary according to gender. 
For example, are only girls specifically warned against 
sending nude photos, or are all children (boys and 
girls) being equally socialised in consent culture and 
the right to privacy? A related question is how these 
ideas and messages may be either reinforced or 
challenged in the content that young people choose 
to share of themselves online, and with whom they 
share it.
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Research Questions

How are boys and girls socialised by various agents 
(family, media, school environment and groups 
of peers, wider community) regarding what is 
appropriate to share online, and with whom? How 
are they encouraged (or discouraged) regarding 
managing degrees of disclosure, setting and enforcing 
boundaries, and maintaining control over their 
privacy? (For example, are girls or boys asked to share 
their passwords with others in their peer group, or to 
share pictures on the device or on social media?) How 
do they manage their privacy settings and perceive 
online risks, and does this vary by gender?

ONLINE VIOLENCE 

Young people’s exposure to online risks, the types of 
risks they encounter, and the connection with face-
to-face risks (e.g., violence) are widely discussed and 
debated. EU Kids Online has formulated some key 
observations: not all risks result in harm (Hansson, 
2010); young people have various degrees of 
resilience; and young people who are most vulnerable, 
both online and offline, are most likely to be in 
danger of harm55. The risks related to online violence, 
such as the dissemination of nude photos without 
consent and sexual cyber-bullying, are marked by 
unequal gender dynamics, with girls usually being 
more affected by gendered pressures towards sexual 
behaviour, experiencing more negative consequences 
and ensuing harm. The situation is often worsened 
by low levels of knowledge, little support, and lack of 
discussion of consent, by peers, schools, parents, and 
the media. 

As of 2013, technology-mediated violence against 
women has been acknowledged by the UN 
Commission on the Status of Women and by the 
UN General Assembly; other relevant public policy 
documents have shown concerning trends regarding 
the prevalence of violence against women, including 
technology-mediated violence. Substantial effort 
and resources have been directed towards ensuring 
children’s safety online, in alignment with the 
protection dimension of the 1989 UN Convention 
on the Rights of the Child (UNCRC, 1989) — mainly 
concerning sexual online risks, and less in relation 
to opportunities for gender and sexual expression 
(Livingstone and Mason, 2015).

This dimension explores young people’s experiences 
and perceptions of online violence, including 
harassment, discrimination, and dissemination of nude 
photos without consent, whether gender-specific or 

55 EU Kids Online is a multinational research network that seeks to 
enhance knowledge of European children’s online opportunities, risks, 
and safety. It uses multiple methods to map children’s and parents’ 
experience of the internet, in dialogue with national and European 
policy stakeholders. For more information see: http://www.lse.ac.uk/
media-and-communications/research/research-projects/eu-kids-online.

not, as well as its consequences and implications for 
boys and girls respectively. 

Research Questions

Have young people experienced any type of 
problematic situation online, including harassment, 
discrimination, verbal violence (including being 
called names), dissemination of nude photos without 
consent, or slandering (e.g., being ridiculed online for 
not conforming to norms regarding physical beauty)? 
Are the issues they report gender-specific? What are 
the impacts for those who experience such situations? 
Does this differ for boys and girls? Whom do they 
consider responsible for such problematic situations, 
and how could they be avoided? How can they deal 
with these situations when they arise?

IMPLEMENTING THE 
RESEARCH FRAMEWORK: 
THE CASE OF YOUNG 
INTERNET USERS IN SAO 
PAULO, BRAZIL

Following a pilot phase, the research framework was 
implemented by Cetic.br in the metropolitan area of 
São Paulo, Brazil, in September 201656. In this phase, 
the project was carried out in collaboration with 
Brazilian Center for Analysis and Planning (CEBRAP), 
and fieldwork was was conducted by the Brazilian 
Research Institute Ibope Inteligência. Fieldwork 
consisted of 16 single-sex focus groups57 conducted 
with internet users aged 11–12, 13–14, and 15–1758. 
For these age ranges, consent was sought from both 
minors and adults to conduct the research. Also, data 
collection was preceded by a series of consultations 
with young people and with experts on topics related 
to gender, internet and media, and young people, 
from academia, government, and civil society, in 

56 The research framework was also implemented by FLACSO 
Argentina, and data was collected in Buenos Aires in 2016. Despite the 
methodological differences with the Brazilian approach (e.g., differences 
in criteria for sample selection), data was coded following the same 
codebook as used in Brazil, allowing for comparisons between the 
datasets.

57 Each focus group had five participants, with an average duration of 
120 minutes, and was conducted by a professional moderator (same sex 
as the group). All the focus groups took place in a one-way mirror lab, 
with all discussions recorded and transcribed. All transcriptions were 
then coded, following a codebook for selected themes and dimensions, 
using NVivo software. 

58 Internet users are defined as “individuals who used the Internet 
from any location in the last three months” (Manual for measuring 
ICT access and use by households and individuals, International 
Telecommunciations Union. Available at https://www.itu.int/dms_pub/
itu-d/opb/ind/D-IND-ITCMEAS-2014-PDF-E.pdf). Other prerequisites 
were having used mobile phone and social networks in the three 
months prior to selection.
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order to map out topics to be addressed. Including 
young people in the process of designing the research 
questions conforms to the prerequisite of including 
young people in decision making processes that 
affect their lives, in keeping with the UN Convention 
on the Rights of the Child. Finally, four (out of sixteen) 
focus groups were composed exclusively of black 
young people. In-depth interviews were conducted 
with young people selected according to their self-
identified gender identity and/or sexual orientation, 
recruited with the help of a local LGBTQ organisation. 

Given that children’s online experiences cannot 
be studied in isolation from their lives in general 
(Kardefelt-Winther, 2017), the sample selection 
criteria for the focus groups included: gender; racial 
and ethnic characteristics(according to the official 
Brazilian distribution, and following the classification 
established by the Brazilian Institute of Geography 
and Statistics); and type of school (public or private) 
— with additional sampling for socio-economic level 
(SEL)59. Information about religion was also collected, 
though not used as a sampling variable A thematic 
analysis was conducted; for this chapter, relevant 
quotes were translated by the authors, with attention 
to children’s expressions and use of language.

For the purpose of this chapter, we present preliminary 
findings focusing on two broad dimensions of interest: 
(1) perceptions of privacy online, socialisation of 
privacy, and personal boundaries; and (2) online 
violence. This will allow a brief discussion on how 
young people reflect about privacy, how they manage 
information shared online, and how they deal with 
the issue of consent. Additionally, we discuss the 
perceived gender differences related to online 
privacy and risks — a topic that is deeply connected 
to experiences of online violence reported by the 
interviewees.

PRELIMINARY RESULTS: 
BRIEF DISCUSSION OF 
ONLINE PRIVACY AND 
VIOLENCE 
The rise of social networking sites and their 
enthusiastic embrace by young people have posed 
new challenges regarding how they manage the 
information they share with different “networked 
publics” (Ito, 2008). As cultural assumptions and 
social norms around privacy, sharing, and visibility 
are revisited in the context of new technologies, 
youngsters appear to be using innovative mechanisms 
for dealing with these issues (Marwick & Livingstone, 
2014).

59 The socio-economic criteria adopted are the Brazilian Classification 
Criteria that classify households according consumer goods (avoiding 
the more sensitive question of income). For more information on the 
Brazilian Economic Classification Criteria, see www.abep.org/Servicos/
Download.aspx?id=11.

This is no different in Brazil: young internet users 
living in São Paulo claim to use SNS and their different 
functionalities to manage and select their intended 
audiences, according to which information they 
mean to share online and with whom. In this context, 
gendered norms of what is socially acceptable in 
terms of attitudes, appearances, and behaviours 
appear to be of relevance throughout this process.

When I post something, I block my entire family. 
Like, ‘friends except family’ … because they’ll say 
‘what about those clothes you left the house wearing 
yesterday?’ 

– Girl, 15–17, private school

It is a very complicated selection process. You think 
of posting something, then you think of someone that 
will complain, so you give up.

— Girl, 11–12, public school

My [ex-boyfriend] sort of made me [share my SNS 
password with him]. I would delete all the messages I 
exchanged during the day.  

— 13–14 year-old girls, private school

Privacy has been conceptualised as a process of 
managing the boundary between an individual and 
his or her social context, as well as deciding what 
information to share and who should have access to 
it (Altman, 1975; Westin, 1967). Although they often 
found it difficult to define in their own words when 
asked about the meaning of “privacy”, many young 
Brazilians describe it in terms of its absence, with 
particular mention of perceived “invasion of privacy” 
regarding their online activities. 

Adults often undermine the agency of the young 
population, by scrutinising their children’s mobile 
phones and surveilling their activities online (Marwick 
& Livingstone, 2014). Moreover, Brazilian findings show 
that both boys and girls, from different age ranges, 
perceive parents as more controlling of girls’ use of 
the internet. Attempts to explain this often suggest 
that girls are “naturally” more vulnerable, in particular 
with regard to their safety, in a context where the 
boundary between online and offline interaction 
becomes increasingly diffuse. Nevertheless, this 
practice may affect the unequal uptake of opportunity 
by boys and girls. 

My dad always takes my mobile phone, and once I 
found him reading my conversations and I got very 
angry because if he asks me what’s going on, I’ll tell 
him. He takes it from my hand, he won’t even let me 
block it. 

— 13–14 year-old girls, private school 

If my mom takes my mobile phone to check it and 
finds a photo or something, it’s okay, I’m a boy, right, 
boys are like that, she’ll understand, but if it’s my 
sister, she’s toast.

— 15–17 year-old boys, private school
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My dad says that he gave my brother more freedom 
because I will always be daddy’s girl and he will always 
be more cautious with me than my brother. That it is 
much more likely that something dangerous happens 
to me than my brother.

— Girl, 11–12, private school

Although a wide variety of problematic online 
situations were described by young Internet users, 
including racial discrimination and bullying, a striking 
and recurrent situation was the non-consensual 
disclosure of nude photos by a third party, usually 
after having been sent to a trusted person (such as an 
ex-partner or friend)60. This was reported in all focus 
groups conducted in São Paulo, in all age ranges, and 
was much more prevalent among girls. Overall, the 
consequences of these practices were also perceived 
as extremely problematic for girls; they ranged from 
having to change schools to depression and suicide 
attempts.

In my school there is a girl, she sent nude photos to a 
boy, he posted them and she had to move to another 
country; the girl’s mom wanted to kill the boy and the 
girl wanted to kill herself and almost threw herself at 
the train tracks. 

— 11–12 year-old girls, public school

My friend’s [nude photo] was also shared without 
consent. Her boyfriend printed her photos and put 
them on the street poles, it was horrible and the police 
had to be involved. 

— 13–14 year-old girls, private school

In face of such situations, a common reaction in the 
focus groups was to blame the girls for taking and 
sharing photos of themselves in the first place. Seldom 
was the perpetrator, who disclosed the photos without 
consent, accounted responsible. 

She is also wrong to send [nudes] (...) because if 
someone sends it to me and I disclose it, the fault 
won’t be mine, it will be hers. I think so. 

— 13–14 year-old boys, public school

But, deep down, I think [the girls] want [the photo to 
be disclosed] because if she didn’t, she wouldn’t take 
the photo.

— 15–17 year-old boys, private school

I’d like to ask her something: was the girl forced to 
send the boy a photo [or] did she do it because she 
wanted to? She did it because she wanted to. 

— 11–12 year-old girls, private school

A tension is reflected in the literature between the 
rights of youth — to sexual expression and privacy 
—and the need for child protection, as well as a 
discrepancy between how youngsters perceive these 

60 The practice of “sexting” is often referred to as “sending nudes” 
in the Brazilian context, that is, voluntarily sharing photos or videos of 
one’s own body. This practice appears to be widespread in Brazil; here, 
it is not addressed as a problem in itself. This chapter refers to situations 
where such images have been shared with third parties without 
consent, a practice that is more prevalent with girls, often with serious 
consequences.

situations and what they are taught about them 
(Livingstone & Mason, 2015). As noted by Ringrose 
et al. (2013), discourses around sexting tend to 
reproduce moral norms of victim-blaming in cases 
of sexual assault (Salter et al., 2013, p. 312), instead 
of condemning the cultural sexism that endorses 
unauthorised and coercive distribution of girls’ 
pictures (Salter et al., 2013, p. 307). Accordingly, these 
discourses on sexting present girls as sexual subjects 
to be controlled and their sexuality as something 
to be surveilled and regulated (Salter et al., 2013). 
The preliminary findings of this project highlight 
the relevance of detailed research that can address 
the issues of privacy and violence from a gender 
perspective, and their implications for the young 
population.

MOVING FORWARD: KEY 
RECOMMENDATIONS
  

• Engage key stakeholders in the ICT and gender 
debate; promote awareness-raising on the 
topic, giving voice to children and also involving 
parents, educators, the media, the private sector, 
and researchers.

• Promote more research to obtain timely, 
robust data on ICT use by children, through a 
gender perspective, to inform policymakers; 
use internationally agreed research frameworks 
(adapted locally) to allow cross-national 
comparisons.

• Adopt a mixed-methods approach whenever 
possible, producing both quantitative and 
qualitative data.

• Give special attention to data gaps: themes 
(e.g., privacy and violence); age ranges (e.g., 
young girls); and geographical scope (Global 
South, rural areas). 

• Mainstream gender in both research and 
policymaking related to children’s use of ICT; 
promote evidence-based policymaking in this 
field.
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